In this study, academic self-efficacy perceptions and instructional dissent attitudes of teacher candidates have been examined and the findings have been evaluated in terms of classroom management. The population consists 2409 teacher candidates from the Faculty of Education in Eskisehir Osman Gazi University in the fall semester of 2018. Descriptive statistics were used while evaluating their perceptions and attitudes. Non-parametric tests were applied in the analysis since the data distribution was not normal. Mann Whitney U Analysis was used to determine whether there was a significant difference in their academic self-efficacy perceptions and instructional dissent attitudes by gender, while Kruskal Wallis Analysis was used to determine whether there was a significant difference by departments. Spearman's Rank Correlation Analysis was used to determine whether there is a relationship between their academic self-efficacy perceptions and instructional dissent attitudes. According to the findings, it has been seen that the academic self-efficacy perceptions of teacher candidates are at a normal level and instructional dissent attitudes are at a low level. The total scores of teacher candidates calculated for the whole academic self-efficacy perceptions and coping subdimension were significantly different in favor of female candidates. There was no significant difference by departments. There was no significant difference in instructional dissent by gender and departments. It has been found out that there is a low-level relationship between the total scores of academic self-efficacy perception levels and instructional dissent attitudes of teacher candidates.
Introduction
It can be said that the knowledge has become one of the most important power sources in the present day, considering the knowledge level of humanity that increases continually and the advantages provided to individuals and societies with increasing knowledge level. Today's societies have been trying to build education systems in the most correct way to develop and convey the information they have, in order to survive and continue their development. Education systems should be within the required structure in terms of both quantity and quality, and this situation should be reflected in the classroom environment. The effect of classroom management is inevitable for achieving the target success in classroom environments. Raising independent, critical thinker, responsible individuals with democratic values (Sişman et al., 2010) will affect this situation positively and contribute to the development of learning environment with the classroom management strategies followed. The studies conducted show that learning environments are affected by social and cultural factors (Aldridge and Fraser, 2000) . In this sense, it can be said that one of the important expectations from educational environments is to encourage academic study in a way that will contribute to students' development and to support critical thinking in a democratic structure.
Just like in almost every field, in academic studies as well it can be a determining factor in achieving goals that the individuals find themselves sufficient in that field. This situation, which is referred to as academic self -efficacy in literature, as Terzi and Celik (2018) stated, is an individual's perception of being able to perform an academic task at the target success level and it has a positive relationship with academic motivation. As Bandura (1997) puts forth, self -efficacy, which is the belief of the individual in organizing and performing an action, can be said to make an important contribution to the student motivation and success within the educational process. The selfefficacy theory developed by Bandura has an important role on individual behaviors and it increases the academic performance of students (Aktaş, 2017) . Self -efficacy perception has some effects on four major psychological processes which are cognitive, motivational, affective and selection processes (Bandura, 1994) and it is the belief or confidence in the competences of achieving academic goals (Drago et al., 2016) . In this sense, it can be said that the self -efficacy belief that the individual perceives makes him / her feel confident in achieving his / her goals.
In order for systems of education to make both individuals and societies achieve their goals, educational process should be quality. According to Akpınar et al. (2006) there should be a harmony between students, teachers and the program for a qualified education system. The attitudes and behaviors of the teachers in the classroom management process will facilitate the harmony between students and the program and affect the success of students. In the classroom management process, it is important for the teacher to give students the sense of confidence and for students to be confident in achievement of the program. One of the factors to reinforce this trust is students' self -efficacy belief and teachers should lead this situation through practices. Kandemir (2010) revealed the dimensions of coping with academic problems, academic effort and academic planning about academic selfefficacy. It can be said that the teacher has a positive effect on the dimensions related to the classroom management processes.
In today's world, the ability of individuals and societies to maintain their lives at the desired point is closely related to their competitive power. Free and critical thinking needs to be supported considering the importance of the ability to make an innovation in providing competition. It is possible to develop free and critical thinking by assimilating democracy within the educational processes that prepare individuals and societies for life. However, it can be said that the negative attitudes of the teachers will negatively affect the democracy in the classroom and provide a basis for students' attitudes called instructional dissent. Martin et al. (2015) stated that negative teacher behaviors play a role in the emergence of instructional dissent. Instructional dissent can be regarded as expressive dissent, rhetorical dissent and vengeful dissent (Goodboy, 2011) . While negative teacher behaviors are determinant in the emergence of expressive and vengeful dissent, it can be said that the low self -efficacy belief is determinant when the rhetorical dissent remains lower than others (Martin et al., 2015) . Dağlı et al. (2017) stated that students express their feelings clearly by expressive dissent, they try to persuade the teacher to correct an existing mistake by rhetorical dissent, and they try to harm teacher's reputation by vengeful dissent. In this sense, it can be said that negative teacher behaviors and low self -efficacy beliefs play a role in leading students to exhibit instructional dissent attitudes. In addition, it is possible to make positive contributions to the classroom management processes with the teachers getting closer with their students within certain limits, opening themselves to the students as a source of inspiration and avoiding negative behaviors .
In this context, the purpose of this study is to determine the academic self -efficacy and instructional dissent levels of teacher candidates, to examine the relationship between their academic self -efficacy and instructional dissent levels and to evaluate the findings obtained in terms of the classroom management. For this purpose, the problem status created as "What is the level of teacher candidates' academic self -efficacy perceptions and instructional dissent attitudes?" has been handled within the scope of below sub -problems:
1. What are the descriptive statistics on the academic self -efficacy perceptions and instructional dissent attitudes of teacher candidates? 2. Do teacher candidates' academic self -efficacy perceptions differ significantly by their gender and department? 3. Do teacher candidates' instructional dissent attitudes differ significantly by their gender and departments? 4. Is there a relationship between academic self -efficacy perceptions and instructional dissent attitudes of teacher candidates? It is expected to contribute to the field of classroom management and consequently to the operation of the educational process through the results obtained as a result of the findings obtained within the framework of the problem indicated in the study. The results of the study are limited to the population of the study and to the data collected from the population of the study. Moreover, self -efficacy and instructional dissent levels of the teacher candidates investigated in the study are limited to the measurement tools used in the study and to sub -dimensions of the related measurement tools.
Methodology
In this study, which was carried out according to quantitative research methods known as a positive opinion, the investigated subject was observed independently and objectively, measured and analyzed as indicated by Büyüköztürk et al. (2013) According to Simsek (2012) the subject of the study can be conducted over the whole population or the sample representing the population (Karasar, 2012) within the general survey models that reveal the reality as is. The general survey model was used in this study.
Population and Sampling
In the study, Eskisehir Osman Gazi University, Faculty of Education was determined as the population of the study. It was determined that 2409 teacher candidates received education in the related faculty in the fall semester of 2018 and it was aimed to reach 332 teacher candidates for sampling by taking into consideration the 95% confidence level and 5% error margin calculation of Sahin (2012) . In this meaning the data was collected from 336 teacher candidates. When selecting samples, the number of stratified samples was determined by taking the gender of the teacher candidates and the departments they studied into consideration and then the participants were included in the sample by simple random sampling method. The population and sampling status as gender and department are given in Table 1 . Source: Sampling of the study according to 95% confidence level and 5% error margin.
Data Collection Tools
In the study, "Academic Self -Efficacy scale "developed by Kandemir (2010) and "Instructional Dissent Scale" developed by Goodboy (2011) and adapted to Turkish by Dağlı et al. (2017) were used. The first scale belongs to Kandemir (2010) and the second one belongs to Dağlı et al. (2017) .
While "Academic Self -Efficacy Scale" developed to determine academic self -efficacy perceptions of students were prepared by Kandemir (2010) firstly the relevant literature was reviewed and an item pool of 29 items was created. Subsequently, the items indicated were sent out to 6 experts in order to get their opinion within the scope of the validity of the scale and 2 items were eliminated and the number of items was decreased to 27. Then, the pre -application was carried out with 468 university students. The data showed that the Kaiser Mayer Olkin (KMO) coefficient (.93) and Bartlett test result (χ ² = 3810.52, p <0.001) were significant. In order to determine the factor structure of the scale, Principle Components Analysis (PCA) and Varimax rotation were performed. With this analysis, it has been determined that the scale has a 3 -factor structure. The variance explained by the first factor is 27.739; the second factor's variance is 14.529 and the third factor's variance is 13.622. The total variance explained by the three -factor structure has been found to be 55.891. Factors were named as coping with academic problems, academic effort and academic planning, respectively. Then, confirmatory factor analysis was performed. The chi -square value (χ²) was found to be 557.76 and the degree of freedom was 149. It was decided that the 3factor structure had good fit values as a result of the fact that the division of chi square by its degree of freedom (χ²/sd.) was found to less than 5 in the 3.74 format. In addition to the confirmatory factor analysis, Cronbach alpha internal consistency coefficients which is calculated based on item analysis was checked to evaluate the reliability of the scores obtained. These coefficients were found to be .90 for the first factor, .78 for the second factor, .77 for the third factor, and .92 for the whole scale. The total item correlations for each dimension ranged from .36 to .67 and then the scale was finalized.
The instructional dissent scale is a measuring tool developed by Goodboy (2011) in order to determine student attitudes towards teacher -driven negative behaviors and unfair decisions within the classroom. Some teacherdriven negative behaviors triggering instructional dissent have been determined as; unfair exams, unjustified scoring, inefficient teaching style, violation of classroom principles and curricula, improper behaviors and nonfeedback. The instructional dissent attitudes that arise against these problems have been determined as 3 dimensions which are expressive, rhetorical and vengeful dissent. The instructional dissent scale was adapted to Turkish by Dağlı et al. (2017) . The scale was first translated from English to Turkish by 6 experts. Then, it was checked by 4 experts who are competent in the fields of content, measurement and evaluation and some changes were made upon the received suggestions. Then this version of the scale was again translated into English by the back -translation method by 2 independent experts working in the field of education management and who have a good command of English and some semantic shifts were corrected. Thus, consistency has been provided in terms of language between the original scale and its Turkish translation. In addition, 30 university students studying in English Department were firstly applied the English version of the scale, after one week they were applied the Turkish version of the scale within the scope of language equivalence. The correlation between two practices' scores was checked by Pearson moments correlation coefficient and a high -level relationship was found as r =.70 (p =.01). Then 424 high school students were applied the scale and exploratory factor analysis and confirmatory factor analysis were applied within the scope of structure validity. As a result of exploratory factor analysis, Kaiser Meyer Olkin (KMO) coefficient (.85) and Bartlett Sphericity test result (χ²=2898.38, p<0.001) were found to be significant. As a result of the exploratory factor analysis conducted through principal components and direct rotation, it was determined that there were 3 factors overlapping with the items of the original scale. The exploratory scores of the factors were found to be 12.80 for expressive dissent, 14.46 for rhetorical dissent, 18.85 for vengeful dissent, and 46.10 for the whole scale. It was seen that item factor loads ranged between .63 and .83 within a 22 item -scale. Then, confirmatory factor analysis was performed, and structure validity was ensured with the fit indices obtained. In order to test the reliability of the scale, the internal consistency (Cronbach Alpha) coefficient (.80) and Spearman -Brown coefficients (between 0.71 and 0,85) were reached through the split -half method, and the scale was decided to be reliable.
Analysis of Data
The data obtained within the scope of the study was analyzed by SPSS 23 program and significance level was taken as .05.
When evaluating the descriptive statistics on the first sub -problem of the study which is academic selfefficacy perceptions and instructional dissent attitudes, minimum, maximum, arithmetic mean and standard deviation values were used.
Before analyzing other sub -problems, it was checked by Kolmogorov Smirnov Test whether the data set is distributed normally. It has been found out that the significance level results for subdimensions of each scale and the whole of the scale does not show a normal distribution (p=.00) According to the results obtained, it was decided to use the test groups known as nonparametric tests in the analysis of the data.
For the second sub -problem of the study; Mann Whitney U Analysis was used when checking whether there exists any significant difference in academic self -efficacy perceptions by gender, Kruskal Wallis Analysis was used when checking whether there exists any significant difference by departments.
For the third sub -problem of the study; Mann Whitney U Analysis was used when checking if there exists any significant difference in instructional dissent attitudes by gender, Kruskal Wallis Analysis was used when checking is there exists any significant difference by departments.
For the fourth sub -problem of the study; Spearman's Rank Correlation Coefficient Analysis was used to determine whether there exists any relationship between academic self -efficacy perceptions and instructional dissent attitudes.
Findings and Comments
In this chapter, the findings and comments obtained within the framework of the sub problems related to the evaluation of academic self -efficacy perceptions and instructional dissent attitudes of teacher candidates are indicated.
Findings and Comments on the First Sub -Problem
The findings and comments obtained related to the first sub -problem "What are the descriptive statistics on the academic self -efficacy perceptions and instructional dissent attitudes of teacher candidates?" are given in Table 2 and Table 3 . The arithmetic means of teacher candidates' total academic self -efficacy perception score has been found 65,93 (frequently). The averages for the sub -dimensions are; 37.63 (frequently) for coping, 14.91 (frequently) for effort, 13.38 (frequently) for planning, respectively. The lowest total academic self -efficacy perception scores have been found 27 (rarely) and highest score is 95 (always). Considering minimum values, it has been determined that the effort sub -dimension has the lowest level with 4 points (never).
In the light of the findings, it has been observed that teacher candidates' academic self -efficacy perceptions and sub -dimensions have been at a moderate level as a whole. Similar findings have also been found in the study where Saracaloğlu et al. (2017) measure academic self -efficacy perceptions of classroom teacher candidates. This can be interpreted as the fact that teacher candidates consider themselves to be at a low level in terms of academic self -efficacy and they get weak in terms of making effort.
In the dimension of coping, the item of "My academic skills have been remarkable for other students" received the lowest score with an arithmetic mean of 2,17 (rarely). In the coping dimension, the item of "If I have a problem with my courses, I can usually think about ways to overcome the problem" received the highest score with an arithmetic mean of 3,83 (frequently). The item with the lowest score in the dimension of effort is "I believe that I have different skills than others in preparation or presentation of homework or projects" with an arithmetic mean of 3.22 (sometimes). The item with the highest score in the dimension of effort is "I can overcome the problems related to my lessons with my personal effort" with and arithmetic mean of 4.01 (frequently). Within the dimension of planning, the item called "I think I am planned while studying my lessons" received the lowest score with an arithmetic mean of 3.12 (sometimes). In the dimension of planning, the item of "I can use many methods to solve the problems I encounter in my studies (preparing homework / projects, getting prepared for exams, etc.) " received the highest score with an arithmetic mean of 3,57 (frequently). Coban and Sanalan (2002) has pointed out that science teacher candidates' self -efficacy perceptions increase when they design an original experiment. In this study, considering the items with the lowest score average from the dimensions of coping and effort, it can be said that teacher candidates cannot place themselves in a different point than their other friends within the scope of academic self -efficacy or they cannot qualify themselves as original. This situation can be considered as one of the reasons that decrease the academic self -efficacy perception. On the other hand, considering the items with the highest score average from each dimension, it can be said that teacher candidates feel themselves perseverance to overcome the difficulties they encounter. In their study conducted with teacher candidates, Celik et al. (2018) found a positive relationship between self -efficacy and perseverance. In this sense, it can be said that individuals without self -efficacy in works that require perseverance, have difficulty in performing their duties (Bandura, 1989 , cited from Kotaman (2008 ). The arithmetic mean of the total score of teacher candidates' instructional dissent attitudes is 49.45 (sometimes). The averages for the sub -dimensions are; 24,81 (sometimes) for the expressive dissent, 17.33 (sometimes) for the rhetorical dissent, and 7.30 (rarely) for the vengeful dissent, respectively. It was observed that the lowest total instructional dissent attitude score is 22 (never) and highest score is 110 (always). When the minimum values are considered, it has been determined that the subdimensions of rhetorical dissent and vengeful dissent remained at the lowest level with an average score of 6 (never).
According to the findings obtained, it can be said that teacher candidates do not exhibit instructional dissent attitudes much. Considering that Goodboy (2011) pointed out negative teacher behaviors predominantly affect the emergence of instructional dissent, and that Johnson and LaBelle (2014) suggest a positive learning environment is created when teachers approach to their students temperately, it can be commented that obtaining these findings is an expected situation. It can be said that this point of view is very effective in the emergence vengeful dissent attitudes. It can be said that teacher candidates can betray their emotions through expressive dissent and teachers can get persuaded through rhetorical dissent.
The item called "I complain my teacher to relieve my anger" received the lowest score with and arithmetic mean of 1.45 (never) within the dimension of expressive dissent. In the expressive dissent dimension, the item called "I am relieved to share my disappointment of the courses with others" received the highest score with an arithmetic mean of 3.16 (sometimes). In the dimension of rhetorical dissent, the item called "I share my concerns with my teacher to get the best grade" received the lowest score with an arithmetic mean of 2,43 (rarely). In the dimension of rhetorical dissent, the item called "I tell the points where I don't agree with my teacher to understand the lesson better" received the highest score with and arithmetic mean of 3.06 (sometimes). Within the dimension of vengeful dissent, the item called "I try to avenge upon my teacher by causing trouble" received the lowest score with an arithmetic mean of 1.11 (never). In the dimension of vengeful dissent, the item called "I try to discredit my teacher by telling his poor practices to others" received the highest score with an arithmetic mean of 1.31 (never).
According to the findings, the items having received the lowest score average show that the ways to harm the teacher in the solution of the problems encountered in the educational process are almost never preferred by the teacher candidates. As indicated by Martin et al. (1998) this situation can be attributed to the fact that the low selfefficacy beliefs is determinant in low rhetorical dissent attitudes. Considering the items with the highest score average is examined, it can be said that the approaches such as sharing problems with friends and self -disclosure to teacher are seen in solution of problems; and the reactions to harm teacher are at such a low level that it might never be seen. As indicated by Goodboy and Frisby (2014) a learning -oriented point of view might be the reason of rhetorical dissent. This situation can be interpreted as the existence of self -efficacy and self -development as a result.
Findings and Comments on the Second Sub -Problem
The findings and comments made related to the second sub -problem "Do teacher candidates' academic selfefficacy perceptions differ significantly by their gender and department?" are given in Table 4 and Table 5 . When the findings shown in Table 4 are examined, the total scores of the teacher candidates regarding all their academic self -efficacy perceptions and the dimension of coping vary significantly by gender, in favor of female candidates (p <.05). No significant difference by gender has been detected in other subdimensions of effort and planning (p> .05).
The findings show that the perception of female candidates on academic self -efficacy is higher. This situation is similar to the study carried out by Donmuş et al. (2017) and Ekici (2006) . It can be said that female teacher candidates are more in the forefront especially in terms of academic self -efficacy. Keskin and Orgun (2006) point out that women behave more emotionally in the use of coping methods their study on self -efficacy, level of competence and coping strategies and they state that there might be gender differences in this sense. When the findings given in Table 5 were examined, no significant difference by departments was found between the total scores of teacher candidates taken for all their self -efficacy perceptions (X 2 =8,571, df=7, p=.285).
Considering the findings obtained, similarly in the study of Tabancalı and Çelik (2013) there is no significant difference by departments between teacher candidates' academic self -efficacy perceptions. However, Uzun (2016) observed that students' academic self -efficacy perceptions differ by departments. In some departments, he explained the low level of academic self -efficacy in some departments with the difficulty of course contents and he indicated that academic self -efficacy of the students studying in these departments are lower than the others.
Findings and Comments on the Third Sub -Problem
The findings and comments made related to the third sub-problem "Do teacher candidates' instructional dissent attitudes differ significantly by their gender and departments?" are given in Table 6 and Table 7 . When the findings given in Table 6 were examined, no significant difference by gender was found between the total scores of teacher candidates taken for all their instructional dissent attitudes and its subdimensions (p>.05).
However, considering the mean ranks by gender within the scope of subdimensions, it is seen that female teacher candidates are at the forefront in their expressive dissent attitudes, while male teacher candidates are at the forefront in their rhetorical and vengeful dissent attitudes. As indicated by Goodboy (2012) who reached similar findings; this situation can be explained by the fact that women tend to explain themselves more against the problems encountered, while men are more direct and aggressive in communication. When the findings given in Table 7 were examined, no significant difference by departments was found between the total scores of teacher candidates taken for all their instructional dissent attitudes (X 2 =7,193, df=7, p=.409) .
The fact that no significant difference has been found by departments can be considered as an expected situation. In the study of Özdemir et al. (2018) on the relationship between critical thinking tendencies and leadership orientations of teacher candidates which can be compared to a certain degree to instructional dissent attitudes, critical thinking tendencies of teacher candidates did not show any significant difference by departments. Considering that mostly teachers' approaches and teacher candidates' academic self -efficacy believes are effective in emergence of instructional dissent attitudes, as also discussed within the scope of this research, it can be said that such attitudes emerge independently of the department studied.
Findings and Comments on the Fourth Sub -Problem
The findings and comments obtained related to the fourth sub -problem "Is there a relationship between academic self -efficacy perceptions and instructional dissent attitudes of teacher candidates?" are given in Table 8 . According to Table 8 , there is a low level of relationship between the total scores of teacher candidates' academic self -efficacy perception levels and instructional dissent attitude levels. (rs=.21, p=.00). This situation shows that academic self -efficacy perceptions have a certain extent of effect on the instructional dissent attitudes displayed by teacher candidates. It is seen that there is a stronger relationship between academic self -efficacy perception and the rhetorical dissent dimension of the instructional dissent (rs=.38, p=.00).
The researchers' belief that negative teacher behaviors cannot be the only factor that started the instructional dissent has played an important role in conducting this study. The fact that a certain extent of relationship has been found between academic self -efficacy and instructional dissent has validated this belief. According to the findings obtained in this sense, one of the factors triggering instructional dissent attitude can be seen as academic self -efficacy perception. According to Martin et al. (2015) low self -efficacy perception adversely affects the emergence of rhetorical dissent attitudes. Considering the findings obtained within the scope of the study, the fact that there is a stronger relationship between academic self -efficacy and rhetorical dissent compared to the whole can be said to support this situation.
Discussion, Conclusion and Recommendation
In this chapter, academic self -efficacy perceptions and instructional dissent attitudes of the teacher candidates have been evaluated in terms of classroom management within the scope of discussion, conclusions and suggestions.
Teacher candidates have described their academic self -efficacy perception level as intermediate. They have stated that there have some deficiencies particularly at the point of effort. Considering the items related to the dimension of making effort, it can be said that the main reason for teacher candidates to feel weak in this field is that they cannot produce solutions by themselves regarding "what and how to do". Waters et al. (2003) stated that the instructional strategies applied by teachers, classroom management methods and their curriculum design are effective on students' success. It is important that teachers run the course they are responsible for and provide various clues to solve the problems that may be encountered within the scope of the course. It will increase efficiency of teachers to get to know students and try to make students reach the information rather than just transferring the knowledge (Sahin, 2011) . According to the results of the study conducted by the Australian Capital Region Council, nine recommendations were made regarding an influential school and one of them is in "effective student assistance center" (Karadağ et al., 2006) . Implementation of such a proposal will make it possible for students to see solutions to the problems they encounter and to start to make efforts accordingly.
Considering the findings about instructional dissent attitudes, it can be said that teacher candidates do not exhibit too much behavior accordingly. However, within the scope of the study, there have been traces of expressive dissent and rhetorical dissent. It is important to recognize that dissenting attitudes should not be perceived as a disciplinary problem, but rather as an opportunity for development, and that such attitudes can emerge more clearly in democratic environments. Within the context of classroom management, teachers' behaviors are expected to support democracy within the classroom. As summarized by Martin et al. (1998) the concepts of classroom management and discipline do not have the same meaning. Discipline is the structures and rules defining the behaviors expected from students and it can be seen as efforts to ensure that the students follow these rules. Classroom management can be interpreted as a broader and superior concept as the whole of the efforts of teachers to control learning, social interaction and student behavior. In order to get positive results from these efforts, as stated by Ciftçi (2015) the importance of the effect of teachers' democratic attitudes on students can be emphasized. At present, it can be considered important to develop and maintain democracy in the classroom in order to support rhetorical dissent attitudes which have a positive relationship with academic self -efficacy perception. Democratic classroom environments will also contribute positively to the expressive dissent, which will also help to reveal some problems suppressed.
According to academic self -efficacy perception, some findings that are in favor of female teacher candidates by gender were obtained. It can be mentioned that female teacher candidates qualify themselves as more competent for the whole of coping dimension and academic self -efficacy. Ekici (2012) stated that there is a relationship between academic self -efficacy perception and gender based on related research. Özaydın et al. (2017) pointed out that there are studies showing that there is a difference in favor of women by gender in terms of academic self -efficacy perception and there are also some other studies that have not found out any difference by gender. They explained this situation on the basis of different socio -cultural structures of the samples of studies and different scales used in the research. However, in the event that academic self -efficacy perception is high, it is possible to discover one's abilities and try to cope with problems by self -confidence (Öncü, 2012) . Teachers are trying to unearth their students' talents and this way to increase student effort towards learning (Bilir, 2014) . It is possible for teachers to achieve their learning goals and to follow an effective classroom management process by being a leader and a friend when required, within the framework of student needs (Terzi, 2002) . It is possible to discover students' talents in a way that it will help academic self -efficacy increase, to reveal the points where students have difficulty thanks to a student -centered classroom management process, and to produce more specific solutions accordingly. In a student -centered classroom management process, students can be active, and teachers can guide students more effectively by reaching realistic feedbacks.
It has been seen that there is no significant difference in academic self -efficacy perception by departments. However, in some departments which may be considered difficult according to student perceptions, academic selfefficacy perception may be low. In such cases, student entry qualifications can be effective. Particularly in the follow -up courses, it will be useful if teachers give place to measuring the subjects that need to be known as precondition according to their teaching plan prepared within the classroom management process and include practices to complete the deficiencies related to these subjects. In this way, it can be said that academic selfefficacy perception and student effort can be improved.
Considering the findings of the study on instructional dissent attitudes, it has been found out that there is no significant difference by gender; however female teacher candidates are more prominent in the expressive dissent. When the approaches towards teachers' classroom management processes are evaluated in general, it can be said that much of a democratic structure is available. In their study, Erdem and Saritaş (2006) mentioned the contributions of teachers' democratic approaches to classroom management processes and made various suggestions for improvement of this situation. One of the suggestions with this regard is putting emphasis on extracurricular problems as well. When the effects of extracurricular self -directed orientation of students are taken into consideration in the perception of academic self -efficacy, the problems with this regard will be detected much more easily with effective communication skills. Furthermore, Dikbaş and Hasırcı (2008) stated that learning strategies increase success of students. In this sense, it can be said that it would be beneficial for teachers to help students express themselves in the classroom management processes and to carry out studies to gain some learning strategies. Not evaluating student attitudes accordingly in a negative framework will contribute to the improvement of in -class democracy and to achieve the learning objectives.
When instructional dissent attitudes were evaluated on the basis of departments, it was observed that there was no significant difference. Therefore, in the light of these findings, the emergence of instructional dissent attitudes is much more related to teacher approaches and student temperaments, rather than the departments. Goodboy and Martin (2014) emphasized that the student neuroticism, being expressionist and acceptability play a determining role in expressive dissent; being expressionist and acceptability in rhetorical dissent and outspokenness, acceptability and inner conscience in vengeful dissent. Considering the impact of teacher approaches in the emergence of all these situations, the importance of maintaining classroom management processes in a democratic environment can be mentioned once more.
In formation of this study, the need to determine the relationship between academic self -efficacy perception and instructional dissent has been effective. When developing the instructional dissent scale, Goodboy (2011) main point of view was to determine the reactive behaviors of students that emerge as a result of negative teacher attitudes. In this study, the relationship between academic self -efficacy perception and instructional dissent has been examined. The fourth sub -problem of the study was created to determine the relationship between academic self -efficacy perception and instructional dissent and a relationship was found with this regard. Particularly, the rhetorical dissent attitudes to emerge as a result of academic competencies, have become more prominent. When the items related to the rhetorical dissent are examined, the effect of students' academic knowledge can be seen. In addition, incorrect practices applied in classroom management processes may also affect this situation from time to time. Kearney et al. (1991) indicated that incorrect teacher practices emerge when teachers are incompetence, offensiveness, and indolence. When teachers are incompetent, they may apply confusing course contents, give unfair grade and hold unsuitable exams; when they are offensiveness, they may humiliate students openly, abuse students physically and verbally; when teachers are indolence, they can come to classroom late, apply ineffective course process and drift away from the curriculum. The co -existence of such situations with academic selfefficacy can particularly intensify the rhetorical dissent.
As a result, inappropriate teacher behaviors are determinant in the emergence of instructional dissent attitudes, and academic self -efficacy perception also has a certain extent of effect in emergence of these attitudes. Implementing the classroom management process effectively and conducting an effective teaching process will increase the academic self -efficacy of the students. Frisby et al. (2015) stated that there is a negative relationship between effective classroom management and expressive dissent and a positive relationship between rhetorical dissent and effective teaching strategies and stated that vengeful dissent does not have a relationship with efficiency of the education. With the efficiency of classroom management, the need for expressive dissent attitudes can decrease. With the effectiveness of the instructional strategy, the academic learning process and critical thinking can develop. Naturally rhetorical dissent attitudes can increase.
Important goals of education in the changing and developing World is to improve the students' skills like controlling learning process, actively taking part in the processes and thinking, questioning, taking responsibility, making decisions, etc. Bozpolat (2016) . Students' confidence in their own competencies makes a positive contribution to their tasks, and makes them more durable, perseverance and determined to negative situations encountered (Arslan, 2017) . In this context, it can be said that teachers are expected to support students' academic development, to make self -evaluation and to approach critical sayings professionally rather than emotionally within the framework of effective classroom management processes.
